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1 Introduction

University lecturers are known to be at heightened risk of experiencing low
levels of well-being (Biron et al., 2008; Kinman, 2014; Kinman & Johnson,
2019). In this regard, Gorczynski (2017) found that out of a sample of 158
university lecturers, about 43% exhibited symptoms of at least a mild mental
disorder, which is nearly twice the prevalence of mental disorders in the
general population. In addition, Wray and Kinman (2021) reported that out of
a 2016 sample of university lecturers, less than one-third of respondents (i.e.,
29%) showed average levels of well-being, while more than half (i.e., 53%)
showed indications of potential depression. Poor well-being is problematic
because it can lead to increased absenteeism rates, as lecturers may need to
be absent from work to address their mental health issues (Morrish, 2019).
This can in turn disrupt work schedules and impact the overall functioning of
the institution. Furthermore, poor lecturers’ well-being can hinder employees’
ability to perform at their best, resulting in decreased efficiency and work
performance (Brunzell et al., 2018; Morrish, 2019; Turner & Thielking, 2019). In
previous research, several terms have been used to encapsulate the concept of
well-being. Well-being, as conceptualized in this study, refers to a holistic and
positive state of mental health characterized by positive mood, vitality, and a
general interest in daily activities. It encompasses the subjective experience

of one’s psychological state and reflects a multidimensional construct that
goes beyond the absence of mental illness. This conceptualisation, based

on the World Health Organization’s WHO-5 Well-Being Index (Topp et al.,
2015), aligns closely with conceptualisations of well-being used in previous
studies of lecturers’ well-being, including subjective well-being (Hu et al.,
2021), occupational well-being (Brouskeli et al., 2018), psychological well-being
(Holliman et al., 2020), quality of working life (Fontinha et al., 2019) and general
health (Pretsch et al., 2012).

It is worth noting that the terms used to refer to well-being often vary
depending on the specific context in which it is considered (e.g., work, health,
education). Based on these different conceptualisations of well-being, previous
studies have assessed the predictors of university lecturers’ well-being. In their
systematic review, Hascher and Waber (2021) classified correlates and predictors
of university lecturers’ well-being into subjective variables (e.g., emotion
regulation, conscientiousness, coping strategies and resilience) and objective
variables (e.g., gender, ethnic background and years of teaching). In this paper,
we investigated the relationships between resilience, socio-demographic factors
and well-being in a sample of university lecturers.

Exploring predictors of well-being is important not only to identify factors
that contribute to positive mental health outcomes, but also to inform targeted
intervention efforts and facilitate the creation of supportive environments that
promote well-being. By proactively addressing these factors, we can work to
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reduce the risk of ill-being and create healthier and more resilient academic
communities in which university lecturers can thrive both personally and
professionally.

Resilience and well-being

The relationship between personal resources and university lecturers’ well-
being has attracted considerable attention over the past decade (e.g., Holliman
et al,, 2020; Puertas Molero et al., 2019). However, the role that resilience plays
in relation to well-being in the specific sample of university lecturers has not
yet been investigated. Resilience is a personal resource defined as the ability to
bounce back or recover from stress, to adapt to stressful circumstances, to not
become ill despite significant adversity, and to function above the norm despite
stress or adversity (Carver, 1998; Tusaie & Dyer, 2004).

Among school lecturers, resilience has emerged as a protective factor (Buri¢,
Sliskovi¢ and Penezi¢, 2019) that can support and promote well-being (Brouskeli
et al,, 2018; Howard and Johnson, 2004; Hu et al., 2021; Pretsch et al., 2012).

The first aim of this exploratory study is to assess the relationship between
university lecturers’ resilience and well-being.

Socio-demographic characteristics and well-being

Previous studies assessed the relationship between socio-demographic
characteristics and lecturers’ well-being. For example, Soykan et al. (2019) found
that hours worked per week and the gender of school lecturers are significant
predictors of the emotions related to their job. In particular, being female and
working fewer hours per week were associated with higher positive affect.
Previous research showed higher levels of well-being among female (Milfont
et al,, 2008) or male lecturers (Liang et al., 2017). However, most studies in

the literature have not shown gender differences in lecturers’ well-being (e.g.,
Aelterman et al., 2007; Kaur & Singh, 2019) and a lack of relationship between
years of teaching and lecturers’ well-being (e.g., Burns & Machin, 2013; Collie
& Martin, 2017; Soykan et al., 2019). In higher education, Fontinha et al. (2019)
found that overtime work negatively affects the quality of working life of
university lecturers. Other socio-demographic factors that have been studied in
relation to well-being are university faculty and nationality. However, previous
works have only focused on students in various faculties such as art, medicine,
engineering and law, thus neglecting university lecturers. Given the absence of
studies on university lecturers, we drew on the existing literature focused on
university students that explored the role played by nationality (Gardner et al.,
2014; Khawaja & Dempsey, 2008; Larcombe et al., 2016; Larcombe et al., 2027,
Redfern, 2016; Rice et al., 2016; Said et al., 2013; Skromanis et al., 2018) and
field of study (Bunevicius et al., 2008; Honney et al., 2010; Kiltz et al., 2023;
Larcombe et al., 2015) in relation to well-being.
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To expand our knowledge on the socio-demographic predictors of well-being,
the second aim of this study was to investigate the role played by various socio-
demographic characteristics (i.e., nationality, teaching experience, gender and
faculty) in relation to well-being of university lecturers.

Research questions

The following two research questions were explored in this study:

Research question 1: How does resilience relate to the well-being of

university lecturers?

Research question 2: How are socio-demographic characteristics, such

as nationality, full-time equivalent status, teaching experience, gender, and

faculty, related to the well-being of university lecturers?

2 Method

2.1. Participants and procedure

Cross-sectional data were collected at five time points (i.e., November 2020;
February 2021; April 2021; June 2021; November 2021) by sending an online
survey to a sample of 2219 (inter)national lecturers at a Dutch university. This
research is classified as institutional research and was conducted for quality
assurance purposes. Participants were presented with an informed consent
form at the beginning of the study, and all data were collected anonymously.
Due to the absence of unique identification numbers across the five time points,
data of the different waves could not be used longitudinally. Therefore, they
were merged after conducting independent sample t-tests to examine potential
changes in resilience and well-being scores over time.

The survey was administered in Dutch as well as in English. Participants with
more than 10% missing data were excluded from the analyses. The final sample
consisted of 684 lecturers (395 males= 57.7% and 289 females= 42.3%). Of the
sample, 32.2% was from Social Sciences (i.e., Behavioural and Social Sciences,
Spatial Sciences, Economics and Business), 34.8% from Humanities (i.e.,
Theology, Arts, Law and Philosophy), 27% from Science and Engineering, 2.9%
from Medical Sciences and 2.8% from specific selective programmes. Moreover,
3.4% of the participants were PhD students, 65.7% lecturer and researchers,
23.9% lecturer, and 1.4% guest lecturers. With regard to the teaching experience,
66.8% had between O to 5 years of experience, 28.8% from 6 to 20 and 4.4%
from 21 to more than 30 years. Of the lecturers, 11% worked up to .40 full-time
equivalent (FTE) (i.e., up to 16 hours per week), 23% from .41 to 0.80 FTE (i.e,,
between 16.40 and 32 hours per week) and 66.1% more than .80 FTE (i.e., > 32
hours per week). Finally, 69.4% of the sample was Dutch, 21.8% European (non-
Dutch), and 8.8% non-European.
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2.2. Measures

Socio-demographic characteristics. The sample of lecturers provided socio-
demographic information such as gender (O = males, 1 = females), FTE (0 = up
to .40, 1 = between .41 and .80, 2 = >.80), years of teaching experience (0 = 0-5
years, 1= 6-20 years, 2 = >20 years), nationality (O = Dutch, 1= European non-
Dutch, 2 = non-European) and faculty (O = Social Sciences, 1= Humanities, 2 =
Medical Sciences, 3 = Science and Engineering, 4 = Campus Fryslan, University
College Groningen, Honours College).

Resilience. The English and Dutch versions of the Brief Resilience Scale (BRS)
(Smith et al., 2008) were used to assess resilience.

The instrument consists of 6 items on a 5-point Likert scale (1=Totally
disagree; 5=strongly agree). Example items are: “| tend to bounce back quickly
after hard times” and “l usually come through difficult times with little trouble”.
As items 2, 4 and 6 are negatively worded, they were reversed before calculating
the results. In the present study, the English (Cronbach’s alpha: .88) and Dutch
(Cronbach’s alpha: .84) scales showed good internal consistency.

Well-being. The English and Dutch version of the World Health
Organization-5 Well-being Index (WHO-5) (Topp et al., 2015) was used to assess
well-being. It consists of five items, which are rated on a six-point Likert scale
from O= At no time to 5= all of the time. Example items are: “I have felt calm
and relaxed” and “l woke up feeling fresh and rested”. In the current study, the
English (Cronbach’s alpha: .93) and Dutch (Cronbach’s alpha: .92) scales showed
excellent internal consistency.

2.3. Statistical analysis

IBM SPSS Statistics for Windows, Version 26, was used to assess the
Cronbach’s alphas, descriptive statistics (i.e., means and standard deviations),
standard errors and independent sample t-tests. Student t-tests showed only
one significant difference (p = < .05) between well-being scores collected at time
points 2 (M = 2.39; SD = 117) and 3 (M = 2.66; SD = 1.21). No further differences
in resilience and well-being scores were found between the other time points.
Therefore, given the small differences, the participants were retained as
one single group. Moreover, one multiple linear regression was performed
to investigate the relationship between resilience, categorical variables (i.e.,
nationality, full-time equivalent, teaching experience, gender and faculty) and
well-being. Before entering the categorical variables with more than two levels
into the multiple linear regression, they were dummy coded.

The following variables were included in the multiple linear regression:

» o«

“European nationality (non-Dutch)”, “non-European nationality” for nationality;

“up to .40 FTE”, “41to .80 FTE” for working hours; “O to 5 years of experience”,
“6 to 20 years of experience” for teaching experience; “gender (O=male,
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1=female)”; “STEM”, “Humanities”, “Medical Science”, “selective programmes”
for faculty and “resilience”. Whereas, “Dutch nationality”, “FTE>.80" “21 to
more than 30 years of experience”, and “Social science faculty”, were used as
reference categories (referred to as ref. in Table 2) and not entered into the
regression. Significance levels were set at p < .05.

3 Results
First, we calculated Pearson’s correlations between the variables under study.

Table 1

Correlation matrix

Variables 1. 2. 3. 4. 5. 6. 7.

1. Nationality - - - - - =3 - 22%*
2. Full-time equivalent - - - - -.07 -.20%**
3. Teaching experience - - - 4% 5%
4. Gender - - -.03 -.05
5. Faculty - -.04 -.01
6. Resilience - A6*+*
7. Well-being -

Note. * = p <.05; ** = p < .0T; *** = p < .001

Table 1 shows positive correlations between resilience, well-being and teaching
experience. Conversely, the associations between nationality, resilience and
well-being were negative and significant. Likewise, well-being showed a negative
correlation with full-time equivalent.
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Table 2

Multiple linear regression showing factors associated with well-being

Well-being
Background characteristics M(SD) b B SE
Nationality
Dutch (ref) 2.73(114)
EU (non-Dutch) 2.31(1.22) -.22*% -.08* 10
Non-EU 1.99(1.21) -.58*** =4xx* 15
Full-time equivalent
up to .40 316(1.) A0**+ 10%* 14
4110 .80 2.66(1.06) a7 06 m
> .80 (ref.) 2.45(1.23)
Teaching experience
0 to 5 years 2.48(1.20) -18 -.07 19
6 to 20 years 2.77(115) -.03 -.01 .20
> 27 years (ref) 2.71(113)
'I 3’] Gender -.08 -03 .08
Male 2.62(1.22)
Female 2.50(1.15)
PEDAGOGISCHE
STUDIEN Faculty
https://doi. Social sciences (ref)) 2.63(118)
0rg/10.59302/ STEM 2.53(1.20) -.06 -.01 10
xx25eme7 Humanities 2.50(117) 06 04 10
Medical Science 2.83(112) -.04 .01 24
Selective programmes 2.86(1.59) 46 .06 26
Resilience 3.15(.25) 2.07*** A3F* .08

Note. * p < .05; ** p < .0T; *** p < .001

As can be seen in Table 2, resilience is significantly related to lecturers’ well-
being. Therefore, the capacity to adapt positively to adversity, maintain a
positive outlook, and effectively cope with stressors is associated with higher
levels of well-being.
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In addition, being Dutch is associated with higher levels of well-being than
being EU (non-Dutch) and non-EU. This suggests that lecturers of Dutch
nationality experience higher levels of relaxation, positive mood and vitality
in daily activities than their counterparts from other EU countries or non-EU
countries. Likewise, working up to .40 FTE is related to higher levels of well-
being than working above .80 FTE. Therefore, lecturers who work between 16
and 32 hours per week experience greater well-being than those working more
than 32 hours. Table 2 also shows that teaching experience, gender and faculty
were not significantly associated with lecturers’ well-being. The predictors of our
model explain 26% of the total variance in well-being.

4 Discussion

This exploratory study assessed factors related to well-being of lecturers in
higher education. Specifically, we analysed the role played by resilience and
socio-demographic variables, including gender, number of working hours,
nationality, teaching experience and faculty, in relation to university lecturers’
well-being.

We found that resilience is significantly associated with lecturers’ well-
being. Concerning the relationships between socio-demographic characteristics
and well-being, we found that being Dutch and working up to .40 FTE were
associated with higher levels of well-being. In contrast, years of teaching
experience, gender and faculty were not significantly associated with lecturers’ ’l 3 2
well-being. Our results are consistent with previous works showing a positive

association between school lecturers’ resilience and well-being (Buri¢ et al., PEDAGOGISCHE

2019; Brouskeli et al., 2018; Clara 2017; Johnson and Down 2013; Howard and STUDIEN

Johnson, 2004; Pretsch et al., 2012). https://doi.
Likewise, our findings are in agreement with previous studies showing no 0rg/10.59302/

association between years of teaching experience and well-being (e.g., Burns & Xx25cm67

Machin, 2013; Collie & Martin, 2017; Soykan et al., 2019).

In line with our findings, most studies in the literature have not shown gender
differences in lecturers’ well-being (e.g., Aelterman, Engels, Van Petegem, &
Verhaeghe, 2007; Kaur & Singh, 2019). In contrast, fewer studies found higher
well-being among female (e.g., Milfont et al., 2008) or male lecturers (Liang
et al,, 2017). Interestingly, the current study has shown that faculty is not
associated with the well-being of university lecturers. Whereas, most of the
research conducted among university students indicates differences in well-
being based on their fields of study (Bunevicius et al., 2008; Honney et al., 2010;
Kiltz et al., 2023; Larcombe et al., 2015). Furthermore, we compared the results
on nationality with the existing literature on students, as there is no research
focusing on lecturers. Unlike most previous studies among university students
that found no distinctions in the levels of well-being between international and
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domestic students (Gardner et al., 2014; Khawaja & Dempsey, 2008; Larcombe
et al., 2016; Larcombe et al., 2021; Rice et al., 2016; Said et al., 2013; Skromanis
et al., 2018; Stallman et al., 2010), our results suggest that domestic lecturers
experience higher levels of well-being than European (non-Dutch) and non-
European lecturers. In conclusion, our study offers novel perspectives on the
links between resilience, socio-demographic factors, and lecturers’ well-being
within higher education, shedding light on nuanced patterns that could inform
the development of interventions, as we discussed further in the Implications
and Conclusions section.

Limitations and future directions

Some limitations should be considered. First, the study employs a cross-
sectional design due to its exploratory nature. Cross-sectional studies are
particularly suitable for initial investigations where the aim is to gather
preliminary data and identify potential relationships or patterns. However,

this design choice restricts the ability to draw causal conclusions about the
predictive role of resilience and socio-demographic characteristics. Thus, future
studies should investigate the causal relationship between these variables using
a longitudinal design.

Second, the sample of lecturers was drawn from only one Dutch university
and was predominantly Dutch. We recommend that future research examine
these relationships using a more balanced sample of Dutch and international
teachers. Future works can also investigate the mediating and moderating
variables influencing the relationship between resilience and well-being. For
example, it can be explored whether variables such as the balance between
demands and resources (Simmons et al. 2019), and the enhancement of various
resources (Owen, 2016) mediate the relationship between resilience and well-
being of university lecturers, as previous studies have only considered samples
of school lecturers. Moreover, future studies can use the Aligning Well-being
and Resilience in Education (AWaRE) model (Hascher, Beltman and Mansfield,
20217) within the context of higher education, as it was not applied in this study.
The primary reason for this decision was the exploratory nature of our research,
which aimed to identify baseline relationships without the constraints of a
specific theoretical framework. The AWaRE model, originally developed for use
in secondary education, serves as a valuable framework for investigating the
relationship between resilience and well-being, along with the key components
of the resilience process. By adapting this model to the higher education
context, researchers can gain deeper insights into the factors mediating or
moderating the relationship between resilience and well-being.

Implications and Conclusion
First, our results showed that resilience of university lecturers is associated with
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well-being. Our research is significant because it adds to the growing body of
studies examining university lecturers’ personal resources in relation to well-
being (e.g., Holliman et al., 2020; Puertas Molero et al., 2019). In particular,
our study contributes to the understanding of the role played by resilience in
relation to the well-being. This provides a foundation for further research and
practical interventions aimed at enhancing resilience of university lecturers.

In this regard, resilience intervention programmes were found to be effective
in improving school lecturers’ well-being (Beshai et al., 2015; Cook et al., 2017;
Griffiths, 2014; Johnson et al., 2014; Mahfouz, 2018). Also higher education
institutions have started to provide resilience training programs, such as the
Building Resilience in Teacher Education (BRITE) (www.brite.edu.au), which helps
early-career lecturers become more resilient during their teaching career. These
initiatives are important because resilient lecturers are able to build stronger
relationships with students (Jennings & Greenberg, 2009), are more productive,
perform better under pressure (Kohll, 2017) and are less likely to leave their
profession (Mansfield et al., 2012). Therefore, it is crucial that professional
development programs include components that help lecturers develop
resilience skills. Resilience-building components can also be integrated into
workshops or training sessions to ensure that lecturers have the tools they need
to face challenges and setbacks in the academic environment.

Second, the results of the current study suggest that Dutch lecturers and
those who work up to .40 FTE experience higher levels of well-being than
European (non-Dutch), non-European and lecturers working more than 0.8 FTE.
In this regard, our work can be useful for policy makers and stakeholders to
understand the population of university lecturers who deserve special attention
and intervention in academic domain.

However, it is essential to interpret our results with caution as they stem
from data originally collected for quality assurance purposes. Moreover, the
exploratory nature of the current study underscores the preliminary nature
of our findings. Hence, the implementation of initiatives targeting specific
socio-demographics to improve university lecturers’ well-being should be
accompanied by a recognition of the complexity of the environment in which
they work. Indeed, it is important to also consider the broader context and
environmental factors that contribute to the well-being of university lecturers.
In light of these insights, we advocate for a holistic approach to the design and

implementation of initiatives aimed at improving university lecturers’ well-being.

It is crucial to examine and address the surrounding conditions and systemic
factors that may influence their well-being.

P. Consiglio, M. Fokkens-Bruinsma, E.PW.A. Jansen en J. Fleer

134

PEDAGOGISCHE
STUDIEN

https://doi.
org/10.59302/

xx25cm67



135

PEDAGOGISCHE
STUDIEN

https://doi.
org/10.59302/

xx25cm67

References
Aelterman, A., Engels, N., Van Petegem, K., & Verhaeghe, J. P. (2007). The well-being of tea-

chers in Flanders: The importance of a supportive school culture. Educational Studies, 33,
285-297. https://doi.org/10.1080/03055690701423085.

Beshai, S., McAlpine, L., Weare, K., & Kuyken, W. (2015). A non-randomised feasibility trial
assessing the efficacy of a mindfulness-based intervention for teachers to reduce stress
and improve well-being. Mindfulness, 7, 198-208. https://doi.org/10.1007/s12671-015-
0436-1

Biron, C,, Brun, J. P, &Ivers, H. (2008). Extent and sources of occupational stress in univer-
sity staff. Work: Journal of Prevention, Assessment & Rehabilitation, 30, 511-522.

Brouskeli, V., Kaltsi, V., & Loumakou, M. (2018). Resilience and occupational well-being of se-
condary education teachers in Greece. Issues in Educational Research, 28, 43-60.

Brunzell, T,, Stokes, H., & Waters, L. (2018). Why do you work with struggling students? Tea-
cher perceptions of meaningful work in trauma-impacted classrooms.

Australian Journal of Teacher Education, 43, 116-142

Bunevicius, A., Katkute, A., Bunevicius, R. (2008). Symptoms of anxiety and depression in me-
dical students and in humanities students: relationship with big-five personality dimen-
sions and vulnerability to stress. International Journal of Social Psychiatry, 54, 494-501.
https://doi.org/10.1177/0020764008090843

Buri¢, 1., Sliskovi¢, A., &, Penezi¢, Z. (2019). “Understanding teacher well-being: A cross-lagged
analysis of burnout, negative student-related emotions, psychopathological symptoms,
and resilience” Educational Psychology, 39, 1136-1155. https://doi.org/10.1080/01443410
20191577952

Burns, R. A., & Machin, M. A. (2013). Employee and workplace well-being: A multi-level ana-
lysis of teacher personality and organizational climate in Norwegian teachers from rural,
urban and city schools. Scandinavian Journal of Educational Research, 57, 309-324.
https://doi.org/10.1080/00313831.2012.656281

Carver, C. S. (1998). Resilience and thriving: Issues, models, and linkages. Journal of Social Is-
sues, 54, 245-266. https://doi.org/10.1111/0022-4537.641998064

Clara, M. (2017). Teacher resilience and meaning transformation: How teachers reapp-
raise situations of adversity. Teaching and Teacher Education, 63, 82-91. https://doi.
org/10.1016/j.tate.2016.12.010

Collie, R. J. & Martin, A. J. (2017). Adaptive and maladaptive work-related motivation among
teachers: A person-centered examination and links with well-being. Teaching and Teacher
Education, 64, 199-210. https://doi.org/10.1016/j.tate.2017.02.010

Cook, C. R, Miller, F. G, Fiat, A, Renshaw, T. L., Frye, M., Joseph, G., & Decano, P. (2017).
Promoting secondary teacher’s well-being and intentions to implement evidence-based
practices: Randomized evaluation of the achiever resilience curriculum. Psychology in the
Schools, 54, 13-28. https://doi.org/10.1002/pits.21980

Fontinha, R., Easton, S., & Van Laar, D. (2019). Overtime and quality of working life in acade-
mics and nonacademics: The role of perceived work-life balance. International Journal of
Stress Management, 26, 173-183. https://doi.org/10.1037/str0000067

Do resilience and socio-demographic characteristics predict university lecturers’ well-being? A cross-sectional study.

P. Consiglio, M. Fokkens-Bruinsma, E.PW.A. Jansen en J. Fleer



Gardner, T. M., Krageloh, C. U., & Henning, M. A. (2014). Religious coping, stress, and quality
of life of Muslim university students in New Zealand. Mental Health, Religion & Culture,
17, 327-338. https://doi.org/10.1080/13674676.2013.804044

Gorczynski, P. F. (2017). Examining the construct validity of the transtheoretical model to
structure workplace physical activity interventions to improve mental health in academic
staff. EMS Community Medicine Journal, 1, 002.

Griffiths, A. (2014). Promoting resilience in schools: A view from occupational health Psycho-
logy. Teachers and Teaching, 20, 1-12. http://doi.org/10.1080/13540602.2014.937954

Hascher, T., Beltman, S., & Mansfield, C. (2021). Teacher wellbeing and resilience: Towards an
integrative model. Educational Research, 63, 1-24. http://doi.org/10.1080/00131881.2021
1980416

Hascher, T., & Waber, J. (2021). Teacher well-being: A systematic review of the research litera-
ture from the year 2000-2019. Educational Research Review, 34. https://doi.org/10.1016/j.
edurev.2021.100411

Holliman, A. J,, Revill-Keen, A., & Waldeck, D. (2020). University lecturers’ adaptability: Exa-
mining links with perceived autonomy support, organisational commitment, and psycho-
logical wellbeing. Teaching Education, 33, 42-55. https://doi.org/10.1080/10476210.2020.
1803822

Honney, K., Buszewicz, M., Coppola, W., & Griffin, M. (2010). Comparison of levels of depres-
sion in medical and non-medical students. The Clinical Teacher, 7, 180-184. https://doi.
org/10.1111/j.1743-498x.2010.00384.x

Howard, S., & Johnson, B. (2004). Resilient teachers: Resisting stress and burnout. Social Psy-
chology of Education, 7, 399-420. https://doi.org/10.1007/s11218-004-0975-0

Hu, D., Guo, Y., Chen, C., & Wang, Y. (2021). Mediating effect of self-control on the relationship
between resilience and subjective well-being among rural primary and secondary school
teachers. International Journal of Intelligent Technologies and Applied Statistics, 14.

Jennings, P. A,, & Greenberg, M. T. (2009). The prosocial classroom: Teacher social and emo-
tional competence in relation to student and classroom outcomes. Review of Educational
Research, 79, 491-525. https://doi.org/10.3102/0034654308325693

Johnson, B., & Down, B. (2013). Critically re-conceptualising early career teacher resilience.
Discourse: Studies in the Cultural Politics of Education, 34, 703-715. https://doi.org/10.10
80/01596306.2013.728365

Johnson, B., Down, B., Le Cornu, R, Peters, J., Sullivan, A., Pearce, J., & Hunter, J. (2014).
Promoting early career teacher resilience: A framework for understanding and acting.
Teachers and Teaching: Theory and Practice, 20, 530-546. https://doi.org/10.1080/13540
602.2014.937957

Kaur, M., & Singh, B. (2019). Teachers’ well-being: Overlooked aspect of teacher development.
O6pa3soBaHue 1 camopassuTue, 14, 25-33. http://doi.org/10.26907/esd14.3.03

Khawaja, N. G., & Dempsey, J. (2008). A comparison of international and domestic tertiary
students in Australia. Journal of Psychologists and Counsellors in Schools, 18, 30-46.
https://doi.org/10.1375/ajgc.18.1.30

Kiltz, L., Trippenzee, M., Fleer, J., Fokkens-Bruinsma, M., & Jansen, E.PW.A. (2024). Student

P. Consiglio, M. Fokkens-Bruinsma, E.PW.A. Jansen en J. Fleer

136

PEDAGOGISCHE
STUDIEN

https://doi.
org/10.59302/

xx25cm67



137

PEDAGOGISCHE
STUDIEN

https://doi.
org/10.59302/

xx25cm67

well-being in times of COVID-19 in the Netherlands: Basic psychological need satisfaction
and frustration within the academic learning environment. European Journal of Psycho-
logy of Education, 39, 319-339. https://doi.org/10.1007/s10212-023-00680-x

Kinman, G. (2014). Doing more with less? Work and well-being in academics. Somatechnics,
4, 219-235. https://doi.org/10.3366/soma.2014.0129

Kinman, G., & Johnson, S. (2019). Special section on well-being in academic employees. Inter-
national Journal of Stress Management, 26, 159-161. https://doi.org/10.1037/str0000131

Kohll, A. (2017). How to build a more resilient workforce. Forbes. URL: https://www.
forbes.com/sites/alankohll/2017/01/05/how-you-can-build-a-more-resilient-
workforce/?sh=77ce27ef9b50

Larcombe, W., Baik, C., & Finch, S. (2021). Exploring course experiences that predict psycholo-
gical distress and mental wellbeing in Australian undergraduate and graduate coursework
students. Higher Education Research & Development, 41, 420-435. https://doi.org/10.108
0/07294360.2020.1865284

Larcombe, W., Finch, S., & Sore, R. (2015). Who's distressed? Not only law students: Psycho-
logical distress level in university students across diverse fields of study. Sydney Law
Review, 37.

Larcombe, W., Finch, S., Sore, R. M., Murray, C., Kentish, S., Mulder, R., Lee-Stecum, P, Baik,
C., Tokatlidis, O., & Williams, D. (2016). Prevalence and socio-demographic correlates of
psychological distress among students at an Australian university. Studies in Higher Edu-
cation, 41, 1074-1091. https://doi.org/10.1080/03075079.2014.966072

Liang, J.-L., Peng, L.-X,, Zhao, S.-J., & Wu, H.-T. (2017). Relationship among workplace spiritua-
lity, meaning in life, and psychological well-being of teachers. Universal Journal of Educa-
tional Research, 5, 1008-1013. http://doi.org/10.13189/ujer.2017.050613

Mahfouz, J. (2018). Mindfulness training for school administrators: Effects on well-being and
leadership. Journal of Educational Administration, 56, 602-619. http://doi.org/10.1108/
JEA-12-2017-0171

Mansfield, C. F.,, Beltman, S., Price, A., & McConney, A. (2012). Don’t sweat the small stuff:
Understanding teacher resilience at the chalkface. Teaching and Teacher Education, 28,
357-367. https://doi.org/10.1016/].tate.2011.11.001

Milfont, T. L., Denny, S., Ameratunga, S., Robinson, E., & Merry, S. (2008). Burnout and wel-
Ibeing: Testing the Copenhagen Burnout inventory in New Zealand teachers. Social Indi-
cators Research, 89, 169-177. https://doi.org/10.1007/s11205-007-9229-9

Morrish, L. (2019). Pressure vessels: The epidemic of poor mental health among higher edu-
cation staff. Oxford: Higher Education Policy Institute.

Owen, S. (2016). Professional learning communities: Building skills, reinvigorating the pas-
sion, and nurturing teacher wellbeing and “flourishing” within significantly innovative
schooling contexts. Educational Review, 1-17. https://doi.org/10.1080/00131911.2015.1119
101

Pretsch, J., Flunger, B. & Schmitt, M. (2012). Resilience predicts well-being in teachers, but
not in non-teaching employees. Social Psychology of Education, 15, 321-336. https://doi.
org/10.1007/511218-012-9180-8

Do resilience and socio-demographic characteristics predict university lecturers’ well-being? A cross-sectional study.

P. Consiglio, M. Fokkens-Bruinsma, E.PW.A. Jansen en J. Fleer



Puertas Molero, P., Zurita Ortega, F.,, Ubago Jiménez, J. L., & Gonzéalez Valero, G. (2019). Influ-
ence of emotional intelligence and burnout syndrome on teachers’ well-being: A systema-
tic review. Social Sciences, 8, 185. https://doi.org/10.3390/s0csci8060185

Redfern, K. (2016). An empirical investigation of the incidence of negative psychological
symptoms among Chinese international students at an Australian university. Australian
Journal of Psychology, 68. https://doi.org/10.1111/ajpy.12106

Rice, K. G,, Suh, H., Yang, X., Choe, E., & Davis, D. E. (2016). The advising alliance for inter-
national and domestic graduate students: Measurement invariance and implications for
academic stress. Journal of Counseling Psychology, 63, 331-342. https://doi.org/10.1037/
cou0000141

Said, D., Kypri, K., & Bowman, J. (2013). Risk factors for mental disorder among university stu-
dents in Australia: Findings from a web-based cross-sectional

survey. Social Psychiatry and Psychiatric Epidemiology, 48, 935-44. https://doi.org/10.1007/
s00127-012-0574-x

Simmons, M., McDermott, M., Lock, J., Crowder, R, Hickey, E., DeSilva, N., Leong, R., & Wilson,
K. (2019). When educators come together to speak about well-being: An invitation to talk.
Canadian Journal of Education/Revue Canadienne De L'éducation, 42, 850-872.

Skromanis, S., Cooling, N., Rodgers, B., Purton, R., Fan, F., Bridgman, H., Harris, K., Presser, J.,
& Mond, J. (2018). Health and well-being of international students, and comparison with
domestic students, in Tasmania, Australia. International Journal of Environmental Re-
search and Public Health, 15, 1147. https://doi.org/10.3390/ijerph15061147

Smith, B.W., Dalen, J., Wiggins, K., Tooley, E., Christopher, P.,, & Bernard, J. (2008). The brief
resilience scale: Assessing the ability to bounce back. International Journal of Behavioural
Medicine, 15, 194-200. https://doi.org/10.1080/10705500802222972

Soykan, A., Gardner, D., & Edwards, T. (2019). Subjective wellbeing in New Zealand teachers:
An examination of the role of psychological capital. Journal of Psychologists and Counsel-
lors in Schools, 29, 130-138. https://doi.org/10.1017/jgc.2019.14

Stallman, H. M. (2010). Psychological distress in university students: A comparison with gene-
ral population data. Australian Psychologist, 45, 249-257. https://doi.org/10.1080/00050
067.2010.482109

Topp, CW., @stergaard, S.D., Sendergaard, S., & Bech, P. (2015). The WHO-5 Well-Being Index:
A systematic review of the literature. Psychotherapy and Psychosomatics, 84, 167-76.
https://doi.org/10.1159/000376585

Turner, K., & Thielking, M. (2019). Teacher wellbeing: Its effects on teaching practice and stu-
dent learning. Issues in Educational Research, 29, 938-960.

Tusaie, K., & Dyer, J. (2004). Resilience: A historical review of the construct. Holistic Nursing
Practice, 18, 3—8. https://doi.org/10.1097/00004650-200401000-00002

Wray, S., & Kinman, G. (2021). Supporting Staff Wellbeing in Higher Education. Education
Support. Available online at: https:/www.educationsupport. org.uk/media/x4jdvxpl/es-
supporting-staff-wellbeing-in-he-report.pdf

P. Consiglio, M. Fokkens-Bruinsma, E.PW.A. Jansen en J. Fleer

138

PEDAGOGISCHE
STUDIEN

https://doi.
org/10.59302/

xx25cm67



139

PEDAGOGISCHE
STUDIEN

https://doi.
org/10.59302/

xx25cm67

Auteurs

Piermarco Consiglio is promovendus bij de afdeling Gezondheidspsychologie
(Universitair Medisch Centrum Groningen) en de Lerarenopleiding
(Rijksuniversiteit Groningen). Hij doet onderzoek naar het welbevinden

van universitaire docenten en studenten. Marjon Fokkens-Bruinsma

is universitair hoofddocent bij de Lerarenopleiding (Rijksuniversiteit
Groningen). Ellen PW.A. Jansen is emeritus universitair hoofddocent bij de
Lerarenopleiding (Rijksuniversiteit Groningen). Joke Fleer is adjunct hoogleraar
Gezondheidspsychologie en decaan van University College Groningen
(Rijksuniversiteit Groningen).

Correspondentieadres: Piermarco Consiglio, Universitair Medisch Centrum
Groningen, afdeling Gezondheidspsychologie, Antonius Deusinglaan 1, 9713 AV
Groningen. E-mail: p.consiglio@rug.nl

Samenvatting

Voorspellen veerkracht en sociaal-demografische kenmerken het welzijn
van universitaire docenten? Een cross-sectionele studie.

Een aanzienlijk deel van de docenten in het hoger onderwijs ervaart een laag
welzijnsniveau. Het doel van dit onderzoek was om de voorspellende rol van
veerkracht en demografische variabelen, zoals sekse, werkuren, nationaliteit,
onderwijservaring en faculteit, te onderzoeken in relatie tot het welzijn van
universitaire docenten. Een online enquéte werd verstuurd naar een steekproef
van 684 docenten aan een Nederlandse universiteit. Een meervoudige lineaire
regressie toonde aan dat nationaliteit, werkuren en veerkracht significante
voorspellers waren van welzijn. De resultaten van dit onderzoek benadrukken
het belang van het in kaart brengen van voorspellers van het welzijn van
docenten en onderstreept de noodzaak van initiatieven ter verhoging van
veerkracht.

Trefwoorden docenten, hoger onderwijs, welzijn, veerkracht, socio-
demografische kenmerken
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